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One of the most important objectives of modern Ukrainian education is to create conditions for developing individuals with a strong sense of citizenship for whom democratic civil society is an environment to realize their creative potential and meet personal and social needs. This can be ensured through a system of civic education (CE) which is intended to prepare young people for active participation in democracy and develop their civic competency.
The competency of an individual is understood here to be a range of knowledge, skills and attitudes that enable him or her to carry out an activity effectively, or solve problems and achieve desired standards in a career or activity.
 Such sets of knowledge, skills and attitudes are acquired both during the whole of a person’s life and in the learning process. A well-developed competency helps a person to recognise and respond to an issue typical for an area or type of activity successfully, effectively and irrespective of its context.
As a result of secondary education, a student should be prepared for adult life, with a developed range of qualities, in other words life competency, that will help him or her to find their place in modern society, to respond quickly to current challenges and use their abilities effectively and successfully beyond school.

Given the complexity and multiple dimensions of modern society, a student needs to develop competency in different areas, for example, political, economic, spiritual, social, etc. Therefore, one of the key principles of the competence-based learning theory is the acquisition of a group of competences by students during their school years. These include:
· key competencies (the most generic, integrated, meta-subject) which are developed through all subjects and are an outcome of comprehensive secondary education as a whole. In other words, this outcome is the basic life competency of an individual and it is understood as a set of key competencies, an integrated quality of individual
· area-based competencies which are developed through subjects in a particular educational area (a number of related subjects)
· subject-specific competencies which are the result of learning a particular subject. 
The full development of competencies can be achieved only through a competence-based approach to teaching and learning, which means gearing the entire educational process to foster the competencies of an individual
, selecting relevant education content and arranging it in a certain way, and choosing appropriate assessment and evaluation strategies.
Civic competency (CC) can be regarded as a key competency of an individual. It means the ability to actively, responsibly and efficiently put into practice civil rights and carry out duties in order to promote the development of a democratic civil society
. 
The current Ukrainian education system calls for special attention to this issue. However, in order to set clear and understandable objectives for teachers and education managers regarding the development of CC it is necessary to give explicit answers to a number of questions concerning the educational content as well as the organisation of teaching and learning and school life as a whole. These questions include:
· What are the elements of CC for students, what criteria and benchmarks can we use to measure it?
· What are the objectives of CC development at different education stages?  

· What subjects should be used to develop it, or should this objective be integrated into the delivery of all subjects in secondary school?
· Does CC development require any special teaching and learning techniques, etc.?
First, let us try to respond to these questions and then see how various subjects can contribute to the development of CC. 
Some of these issues were addressed by the Working Group of the EU-funded Civic Education Ukraine Project implemented in Ukraine between March 2005 and March 2008 (the International Team Leader was David Royle from Cambridge Education, UK, the long-term National Expert was Svitlana Poznyak, the long-term International Expert was Dr. Karlheinz Duerr from the State Institute for Civic Education, Baden-Wuerttemberg, Germany, and the Working Group Chair was Professor Olena Pometun). The tasks of the Working Group included a review of the elements of the CE system which already existed in Ukraine, in order to outline ways in which  to improve its structure and content and to ensure efficient development of civic competencies in secondary school students.
The Working Group analysed the key national education documents, including: laws, subordinate legislation adopted during the period of independence, the National Standards of Education and programmes of study for the new 12-year school system, and the Concept of civic education drafted by the Academy of Pedagogical Sciences of Ukraine. The Group came to the conclusion that CE is gradually becoming an integral component of the educational process in secondary schools in Ukraine. Much has been achieved during the past decade:
· there is a legal framework, as well as a methodological basis, which is reflected in conceptual documents and research; 
· new education content has been incorporated into the National Standards of Education and programmes of study, in particular, for the 12-year school system; new methods and forms of teaching socio-humanitarian subjects have been introduced, taking into consideration the need to develop civic competencies in students; 

· programmes of study and teaching and learning materials for special CE courses in upper secondary grades have been introduced by the Ministry of Education and Science of Ukraine (МoES) as elective and optional courses) and teachers have experience of teaching such courses and organising extra-curricular activities for students, which are intended to help them acquire civic knowledge, skills, and values; 

· a great deal of pedagogical development has taken place in this area, including manuals, didactic materials, MoES guidance, and guidance produced by oblast In-service Teacher Training Institutes (ITTIs), as well as individual teachers;

· experience of teaching CE has been gained by some trained teachers and methodologists within the ITTI system; they have been retrained for the ‘civic education’ specialisation, through international projects and workshops.
Hence, the Working Group concluded that there have been considerable achievements in CE in Ukraine, though they require in-depth analysis and conceptualisation.
 

The Group then proceeded to analyse and systematise the legal and theoretical foundation of the content of CE in Ukraine, and, building on this, to refine the characteristics of the CC of a secondary school leaver that may be considered as the basic educational outcome or attainment target for CE. 
As a part of this activity the Group identified elements of civic competency, as shown below, that should be developed at school:

· civic knowledge: the basis for developing an understanding of how an individual can function, meet their needs and realise their interests in the political, legal, economic, social and cultural spheres of a democratic state generally, and Ukrainian democracy in particular 
· civic skills and experience: participation in the social and political life of society and the practical application of knowledge
· civic virtues: the standards, attitudes, values and qualities inherent in the citizen of a democratic society. 
Such a notion of CC corresponds, on the whole, to the outcomes of research on key competences in EU member states carried out by Eurydice (the informational network of education in Europe). Inter alia, this document states that CC is one of the social competencies and it denotes the person’s informed and active participation in the life of the society that he or she belongs to, both at the level of the local community, and at the national and international levels.

Thus, the content of CE, which provides for the formation of a person’s CC, is a combination of:

· civic knowledge, containing elements of knowledge which are (a) philosophical, cultural, moral, and ethical; (b) political; (c) legal; (d) economic; and (e) social
· civic skills that are necessary for a student to effectively socialise in the political, legal, social, economic and other spheres of society and learn about the surrounding world throughout his or her whole life
· civic values and attitudes that can be grouped into universal human, democratic and national.
This understanding of CC indicates its integrated nature, and, hence, the necessity to convey this content through different school subjects.
The requirements for developing the CC of a secondary school leaver, based on the documents analysed by the Working Group, are too many. Consequently, attempts to implement the given tasks in full at each stage of secondary education are unrealistic and would lead to student overload. Attention should therefore be focused on specific tasks at each stage. In this connection, the Working Group tried to detail the tasks reacted to the development of CC for each stage of education.

Specifically, the findings showed that CE objectives for primary school are to create the conditions for children to acquire elementary knowledge about the state, laws, the rights and responsibilities of individual and citizen, basic moral values and rules of behaviour. At this stage communicative skills are developed that enable children to integrate into their environment, 
(classroom, school and family) and through it into society; first of all, these are skills of communicating and resolving conflicts through dialogue. The development of values characteristic of informed citizenship also starts at this stage.
At basic school, in parallel with a continuation and deepening of knowledge, values and, the  moral and ethical component of CC, emphasis should be placed on the social component, providing students with the knowledge and skills required for participation in the life of the class, school, community (collaboration, cooperation, communication, respect for others, tolerance, rights and duties, pluralism, resolution of conflicts, civic society).
At upper secondary school attention should be focused on the political, legal and economic aspects of CC which promote an understanding of the essence of democracy, forms of civic participation in society and the state, citizen’s rights and duties, human rights and freedoms, the forms and functions of power, the control and process of making decisions, the essentials of market relationships, and the economic drivers of the development of a democratic society. The distinctive feature of the development of civic skills at this level of education are a student’s ability to consciously apply the acquired knowledge and skills to solve problems in their own life, community, state and society, bearing in mind the values of civic society. The full content of CC is detailed in Table 1 below.

Table 1 The content of civic competency of students at different school stages
	A student should know about:

	A student should be able to:

	A student should demonstrate the following values and attitudes:

	Primary school

	· national values of Ukrainian society and universal human values
· Ukrainian state, the existence of laws and the necessity to follow them, children’s rights, rights and duties of individual and citizen of Ukraine
· rules of communication with peers and adults, as well as the norms of behaviour in different situations 


	· communicate with peers and adults, demonstrate respect and tolerance, discuss issues in the group
· take part in group activities with the family and class and participate in making group decisions
· act by the rules, perform duties, take part in socially useful activities
· make informed choice in learning and in typical situations of everyday life
· express and explain one’s point of view

	· patriotism, respect for national history, culture, language and traditions. 
· respect for Ukrainian laws and rights of other people;

· striving for justice; honesty, responsible attitude to rights and duties
· acknowledgement and acceptance of diversity of the surrounding world
· respect for the rules established in communication and behaviour, determination to solve conflicts in a non-violent way

	Basic school

	· national and universal human values
· human rights and how to protect them; rights and duties of a citizen of Ukraine; children’s rights
· the role of laws in society and lawful behaviour
· democracy; democratic state and how citizens can take an active part in it
· processes for making public decisions and forms of civic participation in community and society as a whole
· basis of cooperation and communication with others and resolutions of conflict situations

	· consciously choose courses of action and behaviour and act in a responsible manner
· to successfully interact and cooperate with peers, parents, teachers, school management and adult members of the local community 

· exercise and assert his or her rights and interests in school situations, take part in and initiate democratic procedures of decision-making 
· take part in the activities of students government and voluntary community work
· treat information critically, investigate and use it independently, formulate, express and substantiate personal opinions 

· take part in discussion 

· communicate effectively, recognise stereotypes and pursue effective behaviour pattern in a conflict situation

	· patriotism, respect for national history, culture, language and traditions
· self-respect, respect for human rights and freedoms 
· respect for the law, a conscious attitude to duties and responsibility for own actions and behaviour 
· commitment to justice, democracy and equal rights 

· active and responsible citizenship 

· understanding of the world as a diverse community, tolerance


	Upper secondary school

	· national, European and universal human values
· the essence of democracy, democratic values, rights and freedoms of individual and citizen and how to protect them; civic duties, the role of laws in democratic society 

· political system and how it operates, features of parliamentarianism, election system; the state and public institutions of Ukraine
· civic society, public decision-making and forms of civic participation in society at local, national, European and global levels, citizens’ control over authorities 

· the role of mass media in social life
· European integration and globalisation processes, the role of the Council of Europe, United Nations
· the essence of market relations, economic drivers of the development of democratic society
· basics of effective communication; selecting of constructive forms of interaction with others and choosing how to behave; conflict resolution strategies

	· understand the issues of modern social life in Ukraine, Europe and the world and to form personal opinions about how to resolve them
· exercise and consistently maintain his or her interests and rights of individual and citizen 

· make informed choice and act responsibly in learning and everyday life 
· consciously participate in the activities of class and school self-government bodies and voluntary work in community 
· establish contacts, interact and cooperate with the school management, state and local government bodies
· negotiate, accept responsibility, organise democratic process of making a group decision taking into consideration personal interests and needs of others 

· exercise his or her rights as a customer and a party in market relations, choose own professional career and identify personal needs and opportunities in this area, in particular at the labour market 

· communicate effectively, overcome stereotypes, aggressive nationalism, racism and intolerance, resolve conflicts in family and at school.
· find and critically analyse information from various sources, use mass media, Internet and ICT

	· understanding of the supreme value and importance of individual in society, respect for individual’s rights and freedoms, for the law; striving for social justice and equal rights; active and responsible citizenship and an understanding of civic duties
· pluralism, intercultural understanding and tolerance
· realisation of global interdependence and personal responsibility
· patriotism, respect for national history, culture, language and traditions



This understanding of the objectives of CE at different school stages allowed us, in conformity with the project’s terms of reference, to proceed to identify the opportunities wihtin various subjects for the development of CC of upper secondary students (the focus of the project) in the educational process.

CE exists in the education systems of different countries as:
· a separate compulsory subject
· a separate optional subject
· the integration of CE issues into other subjects or the delivery of cross-subject lessons whereby CE is combined with the content of other subjects (integrated lessons, projects, debates, etc).
CE can and should also be delivered through extra-curricular activities and the so-called ‘whole-school’ approach, which aims to achieve CE objectives through the way the entire organisation of teaching and learning and decision making processes at school and active student participation in them.

For example, CE exists as a separate subject in Austria, England, Italy, Norway and Slovakia; as an integrated subject combined with various forms of subject integration in Bulgaria, France, Greece, Luxemburg, Poland and Sweden; and, finally, CE is integrated into the delivery of other subjects in the majority of other countries.

Typical characteristics of cross-curricular teaching and learning in Europe include:

· finding opportunities for the integration and synthesis of the content of several subjects on the basis of CE issues
· delivery of CE issues by a group of teachers with previous team planning
· focus on CE themes or issues in subjects (individual topics)
· cross-curricular research of CE issues by students (essays, portfolios, projects, diaries)
· use of methods that facilitate the development of CC in students, for example cooperative learning, small group work, projects and case studies, role play and simulation, discussions, debates, etc.
· learning through the experience that students acquire in the classroom and in everyday life, through voluntary work in the community, internships and practical learning assignments.

The analysis of the Ukrainian State Standards for Education and upper secondary programmes of study for the 12-year school system showed that in Ukraine CE can be delivered through the content of most subjects, such as history, law, economics, geography, languages and literature, natural sciences and mathematics.
The Working Group arranged a series of workshops, focus groups and piloting activities in cooperation with groups of different subject teachers. The purpose of this was to determine how each subject or subject group mentioned above can facilitate the development of CC in upper secondary students. Together with the Working Group teachers tried to work out the elements of CE content that students can learn within a particular subject.

Looking at different subjects that can contribute to the development CC by students, the WG sought answers to the following questions:

· How can a particular subject contribute to the delivery of civic education curriculum?
· What does it have in common with civic education? 

· How can civic education contribute to each subject? 

· How should these links be made? 

During the project a set of key features of cross-curricular CE delivery was identified:

· A systematic way of highlighting elements in the content of each subject that contain opportunities for CE and can be grouped around the CE issues shown above in the first column of Table 1: ‘a student should know about’.
· The delivery of such CE-rich elements within each individual subject is not systematised and happens only in relevant lessons (fragmentally); the systematic practice is achieved by ‘joining the efforts’ of all subjects.
· The integration of the elements of CE content does not contradict the learning objectives of the subject itself but helps the teacher and students to bring it closer to real life and enrich it with new perspectives.
· The inclusion of CE elements does not run counter to the teaching and learning methods typical of different subjects but makes it imperative to introduce interactive methods into the CE-rich parts of the lesson, in other words, teaching and learning strategies that provide for a free discussion of issues, differing viewpoints; presentation and justification of personal opinions by students, on-going and multi-faceted communication, with students and the teacher acting as equal partners. Such an approach is a ‘must’ for CE and can, in particular, facilitate the development of procedural, emotional, value-based and behavioural elements of CC.
The outputs produced by subject teachers who cooperated with the Working Group were presented in a tabular form with CE issues in the first column and topics from the subject syllabus, within which an issue can be considered, in the second. Finally, the third column contained key problem-based questions to initiate discussion (interactive learning) for the given topic in class. By way of example, below are the suggestions from teachers of different subjects concerning the delivery of the issue of the essence of democracy, democratic values; rights and freedoms of individual and citizen and how to protect them.
Table 2 Opportunities for the development of civic competency through other subjects
	Subject, course, topic or part of the syllabus where the CE issue can be explored
	Suggested questions for the consideration of CE issues

	Ukrainian language. 
Grade 12 Conducting a public dialogue in a given context (diagram ‘Current situation in our country’)
	What democratic values are the most important, in your opinion? Is it possible to have rights and no duties? Do the concepts ‘individual’ and ‘citizen’ mean the same?

	Foreign literature. 

Grade 10 ‘Leaves of grass’ by Walt Whitman: celebration of Democracy, cosmic scales and processes
	What features of society does the poet describe as democratic? Are these features typical of our society? Why does Whitman always capitalize the word ‘Democracy’?



	Modern history of Ukraine. Grade 10

Topic 2. Ukraine during the World War I. Beginning of the revolution. Political attitudes in population.
	What methods were used to protect rights and freedoms of individual and citizen in Ukraine at the beginning of the revolution? Can they be regarded as democratic? Why?

	Economic and social geography of the world. Grade 10 Section II. Topic 1

Countries of Europe
	Are European democratic values universal, e.g.: the autonomy of individual, parlamentarianism, fundamental rights of individual and citizen? What are the underpinning values of the Asian civilization? Are democratic values linked to the advancement of economy?

	Physics. Grade 10. Introduction. 
The importance of science for individual and social development 
	Do you agree that further advancements in science threaten your rights and endanger the environment? 

	Chemistry. Grade 11. Organic compounds. Harmful effects of alcohol, drug and tobacco abuse on human body

	Do the age restrictions imposed on spirits and tobacco sale constitute a violation of human rights?

Does the sale of spirits and tobacco run counter to the human right to life?

	Biology. Grade 10. Cell a comprehensive whole, Cytotechnologies.
	Vaccination: a public good, personal right of the individual or commercial interest of some pharmaceutical companies?

	Law. Grade 10. Topic 3, part 1. Political system. Political  regimes: concepts and types.


	Is Ukraine developing democratically? What factors contribute to this process and what factors hinder it?

What preconditions should be established in a country to enable the consolidation of democracy?

How should the relations be developing between the government and opposition under democracy? 

	English language. Grade 10. Topic ‘The Constitution of Ukraine and the US Constitution’Aspect of the topic: ‘how the essence of democracy and democratic values are reflected in constitutions of countries; the idea of rights and freedoms of individual and citizen in Ukraine and USA’.
 
	What elements of democracy and democratic procedures exist in your school? What fundamental rights do you use every day? What is the historic importance of these rights? Why are they important for Ukraine and Ukrainians?

How do you understand the notion ‘limit of freedom’? Why did the freedom of speech dilemma emerged: ‘How free is free speech’? How do we use freedom of speech in everyday life? What are the  characteristics of an ideal citizen?

	Ukrainian literature. Grade 11.The poetry of Pavlo Tychyna

Harps, harps…; Oh, lady Inna…; Do you know the rustle of limetree leaves?; Open the doors…; In commemoration of those thirty…
	How does Tychyna perceive and understand democratic values in his early verse?

How do would you interpret the quote by literary critic Pavlo Maliar ‘starting from his collection of poetry The Party leads Tychyna fought himself down ideologically and as an artist; he was writing for mercy, to survive…’?

	Mathematics. Grade 10. Functions, their properties and graphs. Functional dependence
	What are the functional responsibilities of individual? Are they linked to his or her legal rights and duties?


In my view, this example provides a good illustration of possible contributions of different subjects to the delivery of CE content, on the one hand, and mutual enrichment of CE and individual subjects of secondary school, on the other.  Besides, it shows how to ensure the systematic development of CC mentioned above. Obviously, the table contains just elements of the content in the form of problem-based questions, which should be ‘clothed’ in appropriate teaching and learning methods and aids in class depending on the group of students, their age, teaching style, learning environment, etc.
That is why, after the lesson topic is determined, in order to proceed with cross-curricular approach we need to clearly formulate the objectives of the lesson both in respect of the subject and CE. History teacher George Freiman identifies the objectives for a lesson with CE elements as follows:
Subject: History of Ukraine (Grade 10)

Topic: Start of the Ukrainian revolution (spring – summer of 1917)
CE issue: National, European and universal human values.

Key issues: How were values of Ukrainian people affected by the changes in their daily lives at the front and the rear? What democratic and national values are enshrined in the First Decree of the Central Council? Which do you agree with today? Why?
Lesson objectives / expected outcomes 

After the lesson students will be able to:

· identify the causes of the revolution in Ukraine
· explain how the Ukrainian Central Council came into existence; who were its members; what democratic and national values were set out in its political agenda at the start of its activities; and what were the reasons for creating it
· describe the major political forces in Ukraine in that time and their objectives; the attitude of different social strata to the political elite in Ukraine at the outbreak of the revolution (spring - summer of 1917)
· express own attitude to the values stated in the First Decree of the Central Council and compare them to the modern values of Ukrainian society.
Having drafted the lesson outcomes, the teacher can move on to consider teaching and learning strategies and select aids, for example pieces of text, videos, photos, etc.

Thus, by summarising the cross-curricular practices developed by the project to promote civic competencies in students through different subjects, it is possible to offer teachers a working strategy:
1. Analyse the subject syllabus and find topics, issues, concepts that are related to citizenship and can help to explore certain aspects of CE issues.
2. Draw on CE content to formulate key problem-based questions to initiate a discussion in classroom.

3. Develop the lesson objectives (outcomes that you are expecting to achieve in the end) for civic education and decide on the most suitable methods in this case.

4. Prepare a lesson fragment and try it in practice.

This makes it possible to define the main characteristics of the cross-curricular version of CE, which, in our opinion, are (ideally) as follows:
· purposeful and systematic highlighting (focus, special consideration) of CE issues in the content of all subjects
· consideration of these issues in each subject in line with the nature of the subject content, thus ensuring a consistent development of civic competency by combining contributions from all subjects 

· addition to and enrichment of the content of subjects with new perspectives that are relevant to real life of students and their needs as citizens
· full integration of CE content in subject teaching; in other words, the teacher should solve a number of organisational and other issues, for example select learning topics in which CE content can be strengthened most effectively, choose, coordinate and balance teaching and learning strategies, allocate learning time precisely, etc.
Now, let’s imagine that the teaching staff decided to implement this (ideal) approach in their school. At the minimum level of coordination in the cross-curricular development of CC subject teachers inform each other about the inclusion of CE components in their lessons. At the higher level there is an expectation of systematic cross-curricular delivery of CE content that requires efficient coordination of objectives, methods, content and time in common cross-curricular work, or in other words, continuous cooperation between teachers in this field within the school. In our view, the optimum level would be described as integration of individual CE topics in different subjects, as shown above. And finally, systematic cooperation between teachers of different subjects in the delivery of integrated lessons, learning projects, conferences on CE themes, etc. can be considered as close to the ideal.
Hence, the cross-curricular approach to the development of CC in students, which was put into practice in the course of the project, opens up vast opportunities to enhance the integration of education content and strengthen actual cooperation between teachers of different subjects in this area. It is, however, obvious that such an approach calls for fundamental modernisation of the educational process as a whole and, in a sense, can be regarded as a systemic educational innovation that encompasses different dimensions of the educational space and lines of its development.
Further information about the Ukraine Civic Education Project and its outputs can be found on www.civiced.org.ua or by contacting David Royle at david.royle@camb-ed.com
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